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The Philosophical Beliefs of English Language Teachers and Their
Relation to Their Classroom Practices

Nofeh Samih ALmawadieh
Ghazi Jamal Khaliefeh
Abstract

This study aimed at exploring the dominating teaching philosophical
beliefs, for the basic stage English teachers (1-6) and their relation to their
classroom practices. To achieve these objectives, a stratified random sample
according to the genders of teachers was chosen. The number of male
teachers was (22) teachers. While the number of female teachers was (63)
teachers. A questionnaire was prepared that included the philosophical
beliefs and teaching practices of basic stage English language teachers. The
questionnaire contained (28) philosophical belief representing the basic four
philosophies, and (28) teaching practices. In light of philosophical teachers'
beliefs. By using means, standard deviations, and (t-test) for two
independent samples, the study showed the following findings: The
dominating philosophical beliefs for basic stage English teachers (1-6) were
medium. The Islamic philosophical beliefs came in the first rank. The
teaching practices of basic stage English teachers (1- 6) was medium. The
teaching practices in light of Islamic philosophy were in the first rank and
high degree. There were no significant differences in philosophical beliefs
and teaching practices attributed to teacher's gender. There were no
significant differences in philosophical beliefs and teaching practices of
teachers, attributed to the years of experience. But, there was a significant
difference in the teaching practices, based on ideal philosophy, in favor of
(5) years and above. There was a positive significant relation between
English teachers' beliefs and their teaching practices.

Keywords: philosophical beliefs , English teachers , Classroom practices.
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